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The Human First Framework (HFF) centers social-emotional 
learning around students’ assets and experiences to support them in 

cultivating self-love, solidarity, and passion for change. This scope and sequence 
was created to guide educators and program staff in implementing the HFF. The following sections 
describe culturally responsive and developmentally appropriate expectations for students in each 
competency of the HFF (knowledge and love of self, solidarity, and self-determination). This scope and 
sequence may be used to inform student-focused initiatives to ensure that students' growth as human 
beings are at the center of the work.  
 
The Human First Framework actualizes the research of Dr. Camgian and Dr. Caraiga for education 
practitioners. We took inspiration from the state of Washington’s Social, Emotional Learning Standards, 
Benchmarks, and Indicators to structure the scope and sequence. We also referenced Learning for 
Justice’s Social Justice Standards, the CASEL-5, and Social, Emotional & Ethical (SEE) Learning 
Framework for key skills and habits that put students on the path to being the next generation of leaders 
and advocates.

INTRODUCTION

This scope and sequence is organized into three sections: 
 
 
 
 
 
 
While we organized the framework into separate competencies, benchmarks, and grade level indicators  
for ease of understanding, in practice, they are all interconnected. This scope and sequence is not a set 
of standards for students to master, but a guide to think about social-emotional skills in holistic, 
empowering, and developmentally appropriate ways.  

              COMPETENCY                               BENCHMARK                       GRADE LEVEL INDICATOR 
          High level goal and                  Summary of the key skills            Developmental expectations  
                 orientation                     embedded in the competency      for students at each grade level
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The grade level indicators in this scope and sequence have  
been created with students’ developmental milestones in mind. These 

developmental milestones have been shaped by the October 2021 student  
focus groups and conversations with our consultant, Marci Reichert, the Health and Wellness Program 
Manager at Newman School. We also referenced the Centers for Disease Control and Prevention’s  
Child Development page, the state of Oregon’s Stages of Healthy Adolescent Development, and 
Understood.org’s Developmental Milestones for middle and high-schoolers. 

DEVELOPMENTAL 
PROGRESSION

  Competency                 6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Intrapersonal  
(within self) 

 
 
 
 
 
 

Interpersonal 
(with others) 

 
 
 
 
 
 

Cognitive 
(thinking and 
reasoning) 

➤ More aware and self-
conscious about themselves 

➤ Figuring out what they enjoy 
and who they want to be 

➤ Ideas about their aspirations 
often change 

 

 

➤ Form stronger and more 
complex relationships 

➤ Begin to feel peer pressure 
➤ May be afraid to step out of 

societal boxes  
➤ Start to defy authority 
 
 
➤ Start feeling more stressed 

about academics  
➤ Tend to think literally and 

concretely (Black-and-white 
thinking) 

➤ Still developing cause and 
effect relationships 

➤ Focused on themselves and 
what others think of them 

➤ Can recognize their strengths 
and challenges  

➤ Tend to have mood swings 
➤ Begin to develop values and 

mindsets 
 
➤ Deeply impacted by peers and 

will tend to follow the crowd 
➤ Want privacy  
➤ Test out different “person-

alities” to see where they fit in  
➤ Interested in discussion and 

arguments  
 
➤ Continue to be stressed about 

academics 
➤ Have a stronger sense of right 

and wrong  
➤ May engage in some 

experimentation and risk-
taking behavior 

➤ Start to understand power and 
influence

➤ Focused on themselves and 
what others think of them 

➤ Start developing individual 
identity 

➤ Can analyze their own feelings 
➤ May struggle with mental 

health 
 
➤ Have strong allegiance to 

peers and spend more time 
with friends than family 

➤ Struggle with figuring out 
independence  

➤ Better able to empathize and 
consider others’ perspectives  

 
➤ Growth in thinking abstractly 
➤ Develop their reasoning and 

problem-solving skills 
➤ Continue experimentation and 

risk-taking behavior  
➤ Start thinking about societal 

issues and long-term goals

➤ Develop a stronger sense of 
self outside of peers 

➤ Have more established identity 
and aspirations 

➤ May feel anxious about the 
future  

 
 
➤ Develop deeper and more 

intimate relationships 
➤ Dating/thoughts about 

romantic relationships can 
become a central part of life  

➤ Have less conflict with 
authority 

 
➤ Develop more philosophical 

and abstract thinking  
➤ More future oriented and want 

to pursue long-term goals 
➤ Continue experimentation, but 

start to pursue more directed 
goals  

➤ Identify and try to live by their 
values 
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Self-efficacy 
Self-advocacy 

Agency 
Navigational capital

Self-management 
Emotional expression 
Emotional regulation 

Students will be able to identify the root  
causes of their emotions, and leverage their 
experiences, culture, and values to process  

and direct them. 

                                      6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Benchmark 1: 
Self-Awareness 
 
Students will  
be able to 
develop a deep 
understanding  
of their identities, 
and how they  
are shaped by 
systemic and 
historical 
contexts.

➤ Identify their strengths, skills, 
and interests 

➤ Recount their family and 
cultural histories 

➤ Define privilege and power. 
Articulate the impact of 
privilege and power on their 
day-to-day contexts 

➤ Identify core values and how 
their family and culture have 
shaped them 

➤ Explore their multiple, 
sometimes evolving identities. 
Begin to think about how their 
identities influence each other 

➤ Recount how their family, 
cultural, and life experiences 
shape their strengths, skills, 
and interests 

➤ Describe the impact of 
privilege and power on their 
identity and self-perception 

➤ Strengthen core values based 
on aspirations and life 
experiences 

➤ Recognize the intersection of 
their identities and how they 
contribute to their unique 
sense of self 

➤ Analyze the impact of systemic 
and historical contexts on their 
identities, lived experiences, 
and culture  

➤ Investigate the root of negative 
or dehumanizing mindsets 
and self-perception 

➤ Investigate and test their core 
values against their life 
experiences and aspirations 

➤ Build connection to collective 
identity, culture, and history, 
while maintaining confidence 
in their individual identity  

➤ Leverage their culture, lived 
experiences, and values to 
recognize and resist the 
impact of the dominant culture 
on their identity development  

➤ Self-reflect and continue to 
work on developing their 
personal and collective identity 

GRADE LEVEL INDICATORS

KNOWLEDGE AND LOVE OF SELF 
DEFINITION: Students know themselves and their place in society and become subjects  
                     of their own realities.

COMPETENCY  

continued

Students will be able to develop a deep 
understanding of their identities, and how 
their identities are shaped by systemic and  

historical contexts.

Students will be able to leverage their assets  
to navigate and advocate for themselves in  

multiple environments. 

         Benchmark 1: Self-Awareness                       Benchmark 2: Self-Management                           Benchmark 3: Self-Efficacy

                                                                                   Aligned SEL Competencies

Self-awareness 
Racial and ethnic identity 

Self-acceptance 
Familial capital 

Identity development 
Personal Identity
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                                      6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Benchmark 2: 
Self-
Management 
 
Students will be 
able to identify 
the root causes 
of their 
emotions, and 
leverage their 
experiences, 
culture, and 
values to 
process and 
direct them.

➤ Name and express emotions 
as they arise 

➤ Recognize the immediate 
causes for their emotions, and 
develop strategies to respond 
to those triggers  

➤ Notice how emotions affect 
their body, and explore 
expression and processing 
strategies that feel comfortable 
for them 

➤ Reflect on emotion’s influence 
on their behavior

➤ Examine the assumptions, 
mindsets, and contexts that 
impact how they feel  

➤ Continue practicing emotional 
expression and mind and 
body connection 

➤ Lean on their experiences, 
culture, and/or spirituality for 
guidance  

➤ Name the emotions behind 
their actions and develop 
strategies to navigate impulses 

➤ Investigate the impact of 
cultural and societal norms on 
how they feel and express 
emotion 

➤ Explore strategies to 
proactively take care of their 
emotional and physical well-
being 

➤ Recognize the complexity of 
their emotions 

➤ Build upon their experience, 
culture, and values to make 
decisions that benefit their 
emotional growth

➤ Recognize that emotional 
experiences can be personal 
and collective 

➤ Reconcile with and seek to 
understand their emotions in 
the context of their 
experiences, culture, and core 
values  

➤ Direct and transform emotions 
as tools for change 

GRADE LEVEL INDICATORS, continued

Benchmark 3: 
Self-Efficacy 
 
Students will be 
able to leverage 
their assets to 
navigate and 
advocate for 
themselves in 
multiple 
environments. 

➤ Understand their innate right 
to be treated with respect 

➤ Identify internal and external 
barriers to self-advocacy 

➤ Describe their needs and 
recognize when they are not 
being met 

➤ Brainstorm adult, peer, and 
community resources that can 
help them meet their needs 

➤ Recognize how environments 
and power dynamics impact 
their ability to self-advocate 

➤ Develop language to articulate 
their needs across different 
settings 

➤ Name and access the innate 
resources they have through 
their culture and lived 
experiences 

➤ Recognize what assets and 
experiences they have to 
navigate different, sometimes 
uncomfortable spaces 

➤ Build coalition with like-
minded folks in spaces that 
are difficult to navigate 

➤ Proactively seek out support 
systems that contribute to their 
success and wellness 

➤ Consider opportunities to 
resist or transform power 
structures that makes it difficult 
to self-advocate 

➤ Evaluate their strategies and 
resources of support, and 
continually improve them to 
plan for unexpected 
challenges
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THE “WHY” BEHIND THE BENCHMARK

Benchmark 1: Self-Awareness 
 
➤ Identity intersects all competencies and is 

at the center of positive social-emotional 
development (Jagers, 2019). For example, 
strong ethnic-racial identity that is developed 
through exploring the meaning of group 
membership and its role in one’s life is founda-
tional for growth into justice-oriented citizens 
(Jagers et al., 2018). Breakthrough students 
who participated in focus groups shared how 
middle school can be a confusing and 
overwhelming time, especially when they 
don’t know who they are supposed to be. 
Therefore, educators should affirm and guide 
students as they develop their group-based 
and individual identities through exploration 
and storytelling (DeNicolo et al., 2015). 

➤ The pervasive assumption about the 
“achievement gap” is that marginalized groups 
lack social and cultural capital to succeed in 
the education system (Yosso, 2005). In 
response, schools often reinforce the dominant 
culture as a tool for social mobility, which may 
require students to abandon their own cultural 
traditions, values, and sense of identity to 
achieve success in the space (Jayakumar & 
Allen, 2013; & Yosso, 2005). Educators must 
“value, leverage, and nurture community 
cultural wealth” (Jayakumar & Allen, 2013, p. 
568) that students already bring to the table, 
and create a space for students to celebrate 
their authentic selves. 

Benchmark 2: Self-Management 
 
➤ Our current education system prioritizes teaching 

grit, persistence, and regulation above critically 
responding to emotions (McGee & Stovall, 
2015). However, this overemphasis on building 
resilience against negative stressors overlooks 
the toll that institutional oppression has on 
students, and reduces challenges to an individual 
problem. Janet, a high-achieving Black college 
student, shared that “No one ever asked about 
my feelings, so there was no cause for me to 
express them” (McGee & Stovall, 2015, p. 506). 
Feelings are good, and feelings are powerful. 
Rather than teaching students to monitor and 
regulate their feelings, educators should 
encourage students to understand and talk 
about them so that they can direct those 
feelings for change (Communities for Just 
Schools Fund, 2020).  

➤ Self-doubt was the most commonly shared 
perceived barrier to success for Breakthrough 
students who participated in the focus groups. 
Although self-doubt is not an unusual challenge 
for middle and high school students, research 
suggests that BIPOC students’ sense of self may 
be impacted by systemically imposed messaging 
about their capabilities (Camagian & Cariaga, 
2021; Carey, 2019). It will be important to 
create space for students to unpack the different 
contexts that impact their emotions and attitudes.  

➤ Educators’ goal should be for students to find 
healing within themselves, not in a set of 
“correct” behaviors or rules (Ginwright, 2018). 
Rather than focusing on the symptoms, we can 
take a proactive, healing-centered approach 
that centers around celebrating students’ identity 
and assets (Ginwright, 2018). 

Benchmark 3: Self-Efficacy 
 
➤ Navigating the dominant culture where the 

experience and knowledge of marginalized 
groups are not valued can be a stressful 
experience. Rather than teaching students to 
assimilate into the dominant culture, it is 
important to guide them to find value in their 
community cultural wealth, and how it is used 
to “survive and resist macro and micro-forms 
of oppression” (Yosso, 2005, p. 77). Educators 
can encourage students to look within and 
around themselves to find the resources that 
feel right for them. 

➤ Many Breakthrough students, especially those 
in middle school, discussed during the focus 
groups that they felt self-conscious about 
asking for help. One Breakthrough student 
shared “sometimes it's hard to see the signs 
of when you need help, either it's mentally, 
emotionally, physically, academically,” and 
how they regret not reaching out to their 
support network earlier when faced with 
challenges that they couldn’t solve themselves. 
Educators can guide students in recognizing 
their needs, and highlight and supplement 
their existing social capital. 
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        Benchmark 1: Social Awareness                                                      Benchmark 2: Relationship Skills

Students will be able to stand up for themselves and others when 
they are excluded or mistreated. 

                                      6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Benchmark 1: 
Social 
Awareness 
 
Students will be 
able to engage 
with others’ 
perspectives, 
identities, and 
cultures with 
curiosity and 
empathy.

➤ Respectfully voice curiosity 
about other people’s cultures 
and experiences 

➤ Develop the language to 
describe similarities and 
differences in perspectives, 
identities, and cultures 

➤ Relate to people as individuals 
and not as representatives of 
their identity group  

➤ Recognize and honor verbal 
and physical cues 

➤ Recognize and name biases, 
stereotypes, and assumptions 

➤ Demonstrate willingness to 
change their minds based on 
input from their peers

➤ Analyze others’ feelings and 
perspectives in various 
situations. Ask questions to 
clarify when they do not 
understand 

➤ Actively listen and respond to 
others’ stories and perspectives 

➤ Notice how biases, 
stereotypes, and assumptions 
impact how they read others’ 
verbal and physical cues 

➤ Reflect on and take feedback 
when they may inadvertently 
cause harm

➤ Evaluate how others are 
impacted by their behavior. 
Seek to understand before 
reacting 

➤ Demonstrate openness to 
learn from others who have 
different lived experiences 

➤ Recognize when biases, 
stereotypes, and assumptions 
impact their interactions 

➤ Assume responsibility when 
their words or actions cause 
harm, and seek to repair the 
relationship

➤ Celebrate the unique contrib-
utions their peers bring to a 
situation as a vehicle for 
understanding each other and 
solving conflict 

➤ Build authentic connections 
with others by listening to and 
sharing stories about cultures 
and lived experiences  

➤ Continue to examine their 
biases, stereotypes, and 
assumptions. Use the 
learnings to reflect and grow

GRADE LEVEL INDICATORS

continued

SOLIDARITY 
DEFINITION: Students understand how they and their peers exist in relation to systems and learn  
                     how to trust and support one another through collective accountability.

COMPETENCY  

                                                                                   Aligned SEL Competencies

Students will be able to engage with others' perspectives, identities, 
and cultures with curiosity and empathy.

Social awareness 
Empathy 

Open mindedness 
Cultural awareness 

Curiosity 
Network diversity

Relationship skills 
Communication 

Advocacy 
Conflict transformation
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                                      6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Benchmark 2: 
Relationship 
Skills 
 
Students will be 
able to stand up 
for themselves 
and others 
when they are 
excluded or 
mistreated.

➤ Identify what situations and 
behaviors make people feel 
excluded or mistreated 

➤ Identify and communicate 
their boundaries. Recognize 
when other communicate their 
boundaries  

➤ Take action when they see 
others being treated unjustly

➤ Recognize how groups can 
exclude and mistreat people 

➤ Name how power dynamics 
and assumptions influence 
interactions 

➤ Determine their priority needs 
and boundaries. Seek to 
understand others’ needs and 
boundaries  

➤ Take action to stand up for 
others. Consider opportunities 
for reconciliation 

➤ Recognize how rules and 
systems can exclude and 
mistreat people 

➤ Evaluate motivations and 
perspectives behind unjust 
actions or situations 

➤ Take responsibility in speaking 
up against biased speech, 
action, or policies  

➤ Plan strategies to transform 
unjust situations

➤ Build collaition with their peers 
and community members to 
create inclusive and affirming 
spaces 

➤ Identify exclusionary and 
dehumanizing speech, rules, 
and systems, and proactively 
initiate conversation for 
change

GRADE LEVEL INDICATORS, continued
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THE “WHY” BEHIND THE BENCHMARK

Benchmark 1: Social Awareness 
 
➤ The work to build solidarity is never-ending. Unlearning and reclaiming 

our ways of knowing, being, and relating is an ongoing dialectical 
process (Cariaga, personal communication, December 16, 2021). 
Students should not feel as if they must “master” building solidarity; 
rather, they should continuously have experiences and conversations that 
challenge them to learn and adapt their worldviews. 

➤ Positive perceptions of climate and a sense of belonging have been found 
to impact first-generation, economically marginalized students’ academic 
persistence (Garriott, 2019). Furthermore, Breakthrough students who 
participated in focus groups named having people who “get them” to be 
their most important support system. Reinforcing skills and attitudes such 
as storytelling, empathy, and critical reflection can strengthen students’ 
cultural and linguistic knowledge as well as build deep relationships 
(DeNicolo, 2015; Ginwright, 2018; McGee & Stovall, 2015). 

➤ A critical part of building solidarity is examining mindsets and doing the 
“difficult work of relinquishing various privileges so that those who are 
participating in the community space can unpack tensions, learn from 
dialogue, and reimagine a future that is inclusive” (Camangian & 
Cariaga, 2021, p. 11). In conjunction with listening to and empathizing 
with their peers, students should also learn to honor the specific 
experiences of Black and Indigenous folks and the impact of systemic 
oppression.

Benchmark 2: Relationship Skills 
 
➤ Schools socialize students to participate in education following the terms 

of the dominant culture (Jayakuma et al., 2013). Community programs 
like Breakthrough can build upon students’ inherent assets and expand 
students’ capital such that students are equipped to participate in 
educational settings while maintaining ownership of their own culture. 
Yosso (2005) writes that navigational and resistant capital help BIPOC 
maneuver social institutions while fostering and drawing upon opposi-
tional behavior that challenges inequity. Especially as Breakthrough aims 
to prepare students for college, which tend to be predominantly white 
institutions, it is important that Breakthrough creates spaces that affirm 
and cultivate these capitals.  

➤ The process of how students arrive at a solution is at the core of conflict 
resolution. Rather than introducing conflict resolution as a set of 
techniques to master, it should be seen as a “natural outcome of having 
cultivated a sense of appreciation and concern for others” (Center for 
Contemplative Science and Compassion-Based Ethics, 2019, p. 64). 

➤ Students should be given opportunities for participating in continuous 
improvement in order to build more equitable learning environments 
(Schlund et al., 2020). As the core of Breakthrough, students should be 
encouraged and expected to advocate for themselves and their peers 
across spaces and power dynamics. 
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                                      6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Benchmark 1: 
Responsible 
decision-
making 
 
Students will be 
able to critically 
examine 
personal, social, 
and institutional 
influencers  
to make 
constructive 
choices across 
diverse 
situations. 

➤ Examine the experiences, 
mindsets, and emotions that 
impact their decision making 

➤ Differentiate between 
intentional choices and 
choices influenced by peer 
pressure and norms 

➤ Evaluate the consequences of 
their choices, and develop 
short-term goals for personal 
growth

➤ Begin to consider their  
personal and cultural values 
when making decisions 

➤ Determine their comfort level 
with risk. Evaluate the pros 
and cons of risk-taking 
decisions  

➤ Anticipate the potential long-
term impact of their decisions, 
and develop strategies to 
safely explore their interests

➤ Assume responsibility in 
making ethical decisions, and 
strengthen the personal and 
cultural values that influence 
their decision making 

➤ Evaluate how social norms 
and the expectations of the 
dominant culture influence 
personal decisions and actions  

➤ Begin to set long-term goals 
and aspirations based on 
informed and researched 
rationales

➤ Determine the roles they want 
to play to advocate for 
collective well-being 

➤ Evaluate the many, sometimes 
contradicting influencers in 
their lives. Draw upon their 
core values to make 
constructive decisions 

➤ Set concrete steps to reach 
their long-term goals and 
aspirations

GRADE LEVEL INDICATORS

continued

Benchmark 1: Responsible Decision-Making                                              Benchmark 2: Critical Action

Students will be able to explore personal and collective actions they 
can take to positively impact their community and the world.

SELF-DETERMINATION 
DEFINITION: Students cultivate cultural and collective self-esteem and then direct that pride  
                     towards activism and change. 

COMPETENCY  

                                                                                   Aligned SEL Competencies

Students will be able to critically examine personal, social, and institutional 
influencers to make constructive choices across diverse situations. 

Responsible decision-making 
Goal-setting 

Critical analysis 
Critical thinking

Critical action 
Growth mindset 
Resistant capital 

Aspirational capital 
Activism
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                                      6th/7th Grade                        8th Grade                           9th/10th Grade                      11th/12th Grade

Benchmark 2: 
Critical Action 
 
Students will be 
able to explore 
personal and 
collective 
actions they  
can take to 
positively impact 
their community 
and the world.

➤ Recognize and name 
prejudice, injustice, and 
unfairness. Begin to consider 
how systemic and social 
issues impact them and their 
communities 

➤ Identify roles and responsi-
bilities that they have in their 
communities 

➤ Begin to consider opportu-
nities to extend their impact 
in their current roles and 
responsibilities

➤ Investigate concrete 
challenges in their 
communities and the world 
that arise due to prejudice, 
injustice, and unfairness  

➤ Research local opportunities 
to support their communities 

➤ Explore social groups and 
issues that they are passionate 
about

➤ Research the impact of 
policies, organizations, and 
people on advancing or 
hindering collective well-being 

➤ Begin to develop their 
personal and collective 
strategies for change  

➤ Consult those in their chosen 
social groups and/or critically 
research key areas of need 

➤ Continue to develop and 
refine their theory of change 
based on research and critical 
reflection 

➤ Begin to take concrete steps to 
realize their aspirations 

➤ Build coalition across diverse 
groups to support them in 
their aspirations

GRADE LEVEL INDICATORS, continued
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THE “WHY” BEHIND THE BENCHMARK

Benchmark 1: Responsible Decision-Making 
 
➤ Critical consciousness, or “the ability to recognize and analyze systems 

of inequality and the commitment to take action against these systems 
(El-Amin et al., 2017, para 2), has been found to lead to academic 
motivation and achievement. Through the process of developing critical 
consciousness, students cultivate their critical thinking skills to understand 
how personal, social, and systemic influencers impact their decisions.   

➤ Executive functioning skills like time management and proactive goal-
setting were important skills to Breakthrough students who participated in 
focus groups. They believed that knowing how to make positive choices 
was critical to their success at meeting their personal and academic 
goals. Rather than teaching decision-making in a vacuum, however, 
educators should center the conversation around students’ personal and 
collective goals, and give them opportunities to be leaders that determine 
strategies for themselves (Jagers et al., 2018). 

Benchmark 2: Critical Action 
 
➤ When analyzing social and historical oppression, educators should 

challenge students to connect their learning to the greater social struggle 
and the potential for change (Camangian & Cariaga, 2021). Developing 
critical consciousness allows students “to counter hopelessness and 
nihilism and to aid in the preparation required for confronting racism 
and similar forms of oppression” (McGee & Stovall, 2015, p. 510). 
Conversations around systemic issues can be difficult. It is important to 
not only talk about systemic issues, but also highlight the power of 
activism in students’ communities and the collective power to make 
change. Students should have opportunities to think about questions that 
are important to them, identify systems of oppression, and have dialogue 
with each other to determine their aspirations. 

➤ Our students are full of potential to be leaders in building a world that 
is more just and equitable. Educators must provide space for students to 
dream, imagine, play, and explore so that they can decide their path 
forward for themselves (Ginwright, 2018).  

➤ Developing a systems understanding of the world is important because 
studies show that human beings tend to empathize with problems that 
are at the individual level more than those at the systemic level (Center 
for Contemplative Science and Compassion-Based Ethics, 2019). 
Recognizing that structural violence impacts the immediate, individual 
suffering will push students to think more critically about their role in 
creating a more equitable world. 
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